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English Language Minority Students and Education Policy:
A Focus on the Latinx Population
Abstract
Our federal government allows states to pass and ratify new laws every
year. Over the last thirty years, America has experienced a polarized fight
over the expansion or reduction of government involvement. In terms of
education policy, local districts and governments can play an essential role
in the implementation, evaluation, and development of equitable
educational opportunities. This paper examines federal and state level
policies in the context of English Language Learners’ (EL) educational
opportunities. In particular, I focus on Mt. Diablo High School, which is
located in the Mount Diablo District. According to the California State
Department of Education, the percentage of English Language Learners at
this school is 33.5%. Out of this percentage, a majority of English
Language Learner students at Mt. Diablo High School are Latinx
(84.98%). These statistics help to demonstrate that state and district level
policies lack inclusivity, student awareness on academic resources,
accessibility to career center programs, and a lack of parent and teacher
participation. Due to these shortcomings, these policies primarily feed into
the undereducation and retention of EL students. By analyzing existing
Student Site Council meetings and state-level data sets, I argue that there
is a higher need for accountability and support relative to the number of
EL students attending Mt. Diablo High School.
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Introduction
During 2013-2014, unaccompanied child migration from Central
America to the U.S. reached its peak. According to the article, “As
immigration resurges, U.S. public schools help children find their footing”
published by the Washington Post in 2016, the influx of immigrant
children to our public schools has been a challenge—not only for these
newcomers, but also for the teachers, staff, parents, and policymakers.
However, as many are aware, migration is not a new topic in this country;
in 1965, when The Immigration and Naturalization Act abolished some of
the xenophobic quotas in previous times, the demographics of the U.S.
significantly changed. Today, one in four children in the U.S. are the
children of immigrants (Gandara, 2018).
The United States Department of Education faces the great
responsibility of educating every child in this nation. One of the programs
that attempts to accommodate newcomers into public schools is the
English Learner Development program. According to Laura Hill, a
researcher at the Institute of Public Policy in California, the number of EL
students in the California education system is around 1.3 million. Any
student who enrolls in K-12 education in California and speaks a language
other than English is automatically considered and classified as an English
Learner student—a status that is meant to be temporary. (Hill, 2018)
The current population of EL students in California public schools
is large and diverse. Most EL students are born and raised in the United
States; nevertheless, if we compare immigrant EL students to EL students
born in the States, there is a significant difference between both groups.
For example, EL students who, for different reasons, spend more time
classified as EL students (more than 3 years) seem to “get stuck” in the
system and are less likely to be reclassified as “fluent.” This has been an
issue for many districts and state policymakers since the English Learner
Development program started. Today, the student population of “ever
ELs” has grown to 38 percent in all K-12 institutions in the state of
California (Hill, 2018).
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Background and Research on undereducated Immigrant Latinx
Students
Pedro R. Portes and Spencer Salas (2014) have an extensive
history as researchers in writing and analyzing education policy. In the
book, U.S. Latinos and Education Policy, Research Based Directions for
Change, Portes and Salas raise two important and relevant ideas for this
research: 1) despite the multiple reforms that aim to support and increase
equal opportunities for quality education for all students, most low-income
children (especially from Spanish speaking families) are still
undereducated and 2) the fact that “schools remain politically structured to
educate and graduate most students subject to group-base inequality below
grade level and to house most until they, as a whole, populate the
“nation’s underclass” (p.3). The first idea supports the argument that there
is a need for government funds to repair the gap of success that affects
Latinx English Learner students in California. The second factor
emphasizes the need for accountability and scrutiny towards these
politically-structured institutions. In order to address Portes and Salas’
ideas, their research asks: why can’t the United States, especially the
education system, after decades, organize a better system that effectively
and systematically reduces group-based inequality in education outcomes?
Using the term, “undereducation” Portes and Salas explain that this
change can occur by “design[ing] a dialectical program” (p.4). This
program should be developed and organized by the dominant group and its
leadership, whose job is to implement, write, and advocate for policies that
maintain the pipeline of undereducated Latinx students in the United
States. While Portes and Salas do an excellent job dismantling, explaining,
and outlining how policymakers from local to national levels might
understand and apply policies for the benefit (or to the detriment) of
undereducated children, they do not acknowledge the sources of income
for public schools or who controls them. Rather, their intent is to call for
politicians, policymakers, and the government to bypass the local level
and argue for the need of “scholarship and research to translate how
understandings generated therein might be realized at a macrolevel – over
the sustained K-12 experiences of Latino children” (p.5). In light of Portes
and Salas’ intent, this research will help to address how policymakers
interpret and write policies for Latinx students.
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Laura Hill (2018) explains the recent reforms made to address the
English Learner Achievement Gap. According to Hill, these new reforms
aim to alter how California “funds, educates, assesses and holds districts
accountable for EL students” (Hill, 2018). The purpose of Hill’s article is
to examine the facts on English Language Learners academic
performance, the assessments and standards that these students are
required to meet for their reclassification, and The Local Control Funding
Formula to fund these programs. According to Hill, “40 percent of
students in California speak a language other than English at home” (Hill,
2018). During the 2016-2017 academic year, more than 1.3 million
students were English Learners; out of this number, 83 percent spoke
Spanish.
Rebecca M. Callahan and Dara Shifrer’s (2016) recent study on
English Language Learners further examines the concept of undereducated
minorities that Portes and Salas (2014) presented in their study of Latinx
students. In their study, Callahan and Shifrer had the task of looking at
English Learners’ academic exposure in secondary schools. Education
policies for English Learner students are meant to fulfil the “linguistic and
academic development” of students “without furthering inequity or
segregation” (Callahan & Shifrer, 2016). However, despite the policies’
purpose, Callahan and Shifrer found that EL students in secondary schools
are still “experiencing significantly less academic exposure” and therefore
feeding into the undereducated class of Latinxs in public schools
(Callahan & Shifrer, 2016).
Their research looks at the courses that EL students have taken
during high school as “evidence of academic equity in access and English
Learner program effectiveness” (Callahan & Shifrer, 2016). The
researchers detail the challenges that many English Learner students face
in order to succeed and attain basic knowledge and skills to fulfill high
school requirements. The following are the two main challenges that
researchers found. 1) The flexibility and authority that Local Education
Agencies (LEAs) have to address the needs of their specific population of
English Learner students and 2) the “so-called” “Equity Trap” which,
according to Callahan and Shifrer, “occurs when teachers develop a false
sense of assurance that validates” English Learner students’ “low
academic expectations based on their proficiency in English” (Callahan &
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Shifrer, 2016). In other words, due to the focus on helping English Learner
students understand and speak English, when teachers see that a student is
succeeding—even by a small amount—they feel that their job is done. As
a result, this feeds into the undereducation of EL students by reinforcing
the concept of not asking them to do too much, just what they can manage.
This “pobrecito syndrome” makes an educator a sympathizer instead of an
emphasizer, thereby making them expect less from EL students in
comparison to their peers (Callahan & Shifrer, 2016).
Historically, there are “existing racial and socioeconomic
disparities in course taking and achievement” (Callahan & Shifrer, 2016)
that impact EL students’ opportunities to an equal education. The results
of Callahan and Shifrer’s study show a significant difference between
Native English, Language Minorities, and English Learners, showing that
only 11% of English Learners completed all the courses for college
readiness preparation compared to 31% for Language Minorities and 38%
for Native Speakers (Callahan & Shifrer, 2016). Therefore, their study
shows that, despite the existing policies that have been implemented in
order to help English Language Learners, they still have unequal access to
academic access.
To further address this issue, my research will historicize the laws
which relate to the English Learner population. In particular we will
describe each law and how the policy tries to or address issues of
inclusivity, equity and access to an equal and fair education. These
policies are: The Elementary and Secondary Education Act Title VII and
the 1994 reform, Equal Educational Opportunities Act (EEOA) of 1974,
and No Child Left Behind (NCLB) in 2001. In general, these policies and
Acts are federal programs that ensure all children have a fair, equal, and
significant opportunity to obtain a high-quality education and reach—at a
minimum—a proficiency in challenging state academic achievement
standards and state academic assessments, especially for English Learners
and low-income students.
Federal Law and Policy Impacting English Language Minority
Students
In order to better understand the development of Federal and State
policies that impact language minority students, it is important to examine
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the historical development of different policies. In particular, I will
examine the policies and decisions that have influenced the educational
policies implemented for English Language Learner students after the
1954 case, Brown v. Board of Education. Specifically, I will look at The
Elementary and Secondary Education Act, Title VII and the 1994 reform,
EEOA in 1974, and NCLB in 2001.
Brown v. Board of Education of Topeka, Kansas (1954) is the
starting point for a number of changes to increase equity for all students
within the classroom. The court’s decision not only affected the lives of
African Americans in the education system; it also opened the door for the
inclusion of other minority groups such as the Latinx student population.
(Contreras & Valverde, 1994). Prior to Brown v. Board of Education, the
legal segregation of African Americans and Latinx students was present in
school systems. In terms of Latinx students, schools could legally refuse
their entry into the classroom based on their “Spanish-like-surname” and
their “language deficiency” and instead send them to “Mexican Schools”
(Contreras & Valverde, 1994, Ferri., & Connor, 2005).
Despite the revolutionary impact that Brown v. Board of Education
had on the enforcement of equal opportunities for all students
notwithstanding their race or color, the fight did not cease. This caused an
increase in court cases from different schools, districts, and states in order
to fight against the unfair and unequal treatment of students of color.
Court cases like those in California (Romero v. Weakley, 1955), Colorado
(Keyes v. School District No. 1, 1973), and Texas (Cisneros v. Corpus
Christi Independent School, 1970, United States v. Texas Education
Agency, 1972, and Morales v. Shannon, 1975) were important in the
constant fight for equal opportunities in education—particularly for
English Language Learner students and the policies implemented to assist
them (Contreras & Valverde, 1994).
It was not until April 9, 1965 that President Lyndon B. Johnson
signed into law the Elementary and Secondary Education Act (ESEA) for
the purpose of bringing “equal access to quality of education” (Jefferey,
1978). Three years later, in 1968, Johnson signed into law Title VII of the
ESEA. Title VII was primarily meant to address the lack of English
language skills among low-income minority children. This new law also
became known as “The Bilingual Education Act,” which gave monetary
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funds “to support educational programs and develop necessary
instructional resources” (U.S. Dep. Of Justice, Types of Educational
Opportunities Discrimination). The Bilingual Education Act
acknowledged the existence of “unique educational disadvantages faced
by non-English speaking students” and began to build awareness for the
right to an education among EL students. Nevertheless, the educational
opportunities for EL students have not been equal to that of non-EL
students (Contreras, A., & Valverde, L. 1994). The ESEA is particularly
important in the continuation of monetary disbursement for different
minority groups, including English Language Learners students. Financial
resources have been in place since the Act was passed into law; however,
the constant struggle of a lack accountability for resources, as well as the
academic outcomes of the EL population has always been a controversial
topic for state, district, and federal legislators and researchers. (Glavin,
2016)
In order to fight the discrimination and unequal treatment of
minority groups, the U.S. Department of Justice, under the Civil Rights
Division, passed into law The Equal Educational Opportunities Act
(EEOA) of 1974. The purpose of this federal law was to “enforce civil
rights laws that prohibit the discrimination on the basis of race, color,
national origin, language, sex, religion, and disability in public schools
and institutions of higher learning” (U.S. Dep. Of Justice, Types of
Educational Opportunities Discrimination). After many court cases and
different accounts of discrimination, especially for language minority
groups, section 1703(f) was added. Section 1703(f) requires State
Educational Agencies (SEAs) and school districts to take action in order to
dismantle language discrimination barriers and the impediment of an equal
education for English Language Learners. Section 1703(f) is also
responsible for investigating complaints on SEAs and school districts that
do not provide adequate services to English Learner Students. It is worth
noting that this Section does not mandate every school to adapt or
implement any kind of language acquisition program. Despite the fact that
there is flexibility for schools, districts, and states to implement their own
“acquisition language programs,” the courts have three criteria when it
comes to assessing what an “adequate” program must have:
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1. Whether the school’s program is based upon sound educational
theory or principles;
2. Whether the school’s program is reasonably calculated to
implement the educational theory effectively; and
3. Whether after a period of time, the results of the program show
that language barriers are actually being overcome.
Aside from these three factors, Section 1703(f) also provides
examples of conditions which may contradict with the EEOA’s “equal and
fair opportunity mission” (U.S Dep. Of Education, Developing Programs
for English Language Learners: Services). Should a district have any of
these conditions, they may be violating the law:
1. Fails to provide a language acquisition program or adequate
language services to its English Learners;
2. Fails to provide resources to implement its language
acquisition program effectively;
3. Fails to take steps to identify students who are not proficient in
English;
4. Funnels out EL students before they acquire English
proficiency from EL services;
5. Fails to meaningfully communicate with non-English-speaking
or limited-English-speaking parents and guardians about EL
with written or oral translations of important notices or
documents;
6. Fails to provide language acquisition assistance to EL students
because they receive special education services, or fails to
provide special education services to EL students when they
qualify for these services; and
7. Excludes ELL students from gifted and talented programs
based on their limited English proficiency.
The expanded power and authority that states and districts had over
the success of the English Language Learner population was granted by
the Every Student Success Act (ESSA) in 2015. This Act is the latest
reauthorization of the Elementary and Secondary Education Act of 1965.
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After 2001, No Child Left Behind (NCLB) was replaced by the ESSA due
to its multiple failures, punitive policies, and its increasing tests on the
education system. Under NCLB, there was a mandated set of rules for
accountability and standards with little flexibility for the diverse
population of students in the U.S. The same approach was implemented in
every school across the nation, and the only way for a school to ensure
that it was “up to standards” was by devoting most of its time to teaching
children how to pass the standardized test instead providing a quality
education. This approach was primarily seen in “failing schools,” where
there was a higher population of Latinx, Black, and English Language
Learner Students.
The Every Student Success Act aims to solve the various issues
that the NCLB brought to the U.S. education system. ESSA provides the
flexibility that schools and districts require in order to meet a student’s
needs for academic growth. The ESSA includes provisions which help to
ensure that every student succeeds. A number of these provisions differ
from the NCLB’s in relation to English Language Learners; they:
• Advance equity by upholding critical protections for America’s
disadvantaged and high-need students;
• Require—for the first time—that all students in America be taught
under high academic standards that will prepare them for success
in college and future careers;
• Ensure that vital information is provided to educators, families,
students, and communities through annual statewide assessments
that measure students’ progress by these standards, and;
• Maintain an expectation that there will be accountability and action
taken to enact positive change in America’s lowest-performing
schools, where groups of students are not making progress, and
where graduation rates are low over extended periods of time.
Mt. Diablo High School
Mt. Diablo High School is located in Contra Costa County. It is
one of five high schools in the Mt. Diablo Unified District, as well as the
oldest. At MDHS, there are five academies, four of which are careerthemed California Partnership Academies, where the students “receive
cross-curricular instruction that aims to increase the relevance and depth
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of learning in traditional core academic subjects.” (WASC Mid-cycle
Progress Report, 2018), For my research, I am interested in The “World
Academy” population. The World Academy serves students who have just
arrived in the U.S. by providing them with access to unique programs
which help to accelerate the acquisition of English language skills. It is
necessary to point out that the World Academy is also home to students
with disabilities and or mental health conditions (WASC Mid-cycle
Progress Report, 2018), making them a higher risk population.
Demographics of ELD students
The combined student population of re-designated, fluent English
Language Learners, new student arrivals, and long-term EL students is
70% of the total student population at Mt. Diablo High School. From
2017-2018, the total number of EL students was 458, which accounts for
33.1% of the total population. In 2019, the number of EL has not
drastically changed; there are 466 students who classify as EL. The
reclassification of EL students is rare, with only 20 students meeting the
requirements in 2018 (WASC Mid-cycle Progress Report, 2018). It is both
concerning and worth exploring the reasons why this phenomenon occurs.
(WASC Mid-cycle Progress Report, 2018),
Leadership in Practice
At Mt. Diablo High School, the School Site Council is a group of
teachers, parents, staff, and students who work together to develop,
review, and evaluate school improvement programs and budgets.
Members are generally elected by their peers and the duties of School Site
Councils vary from state to state. However, in general, Site Councils make
decisions or advise the principal on the school budget and the academic or
School Improvement Plan. In addition to academic planning, the Mt.
Diablo Site Council is responsible for making decisions on parent
engagement, safety, and discipline (CA, School Site Council, 2019).
After examining the bigger picture in regard to Mt. Diablo’s
progress, the Council and the principal create a plan for improvement. This
plan might involve a new academic program, staff member, or parent
outreach strategy. For example, one council member might utilize funds to
develop a new math program, while another might decide to hire a reading
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specialist. Another council member may decide that hiring an additional
teacher to reduce class sizes in a particular grade, or a parent liaison to get
more parents involved, would be the best use of money. Because school
budgets are limited and many funds can only be spent in certain ways, there
are always tough decisions to make. The various decisions and plans for Mt.
Diablo programs are developed in the Single Plan for Student Achievement
(SPSA) (CA, School Site Council, 2019).
The SPSA is a plan of action to increase the academic performance
of all students. California Education Code sections 41507, 41572, 64001,
and the federal Elementary and Secondary Education Act oblige every
school to submit and agree upon all school plans and programs funded
through the ConApp and ESEA Program Improvement, into the SPSA. In
the SPSA plan, schools are able to submit expenditures of the programs
that support students’ performance. This plan is tied to the Local Control
Accountability Plan, which deals with budget expenditures (California
Department of Education, February 2014).
Mt. Diablo High is required, by the state, to form an English
Learner Advisory Committee (ELAC) due to the high population of
English Language Learner students. Aside from the Student Site Council,
the ELAC plays an important part in advocating for EL students, the
programs that assist them, their resources, and how these programs will
utilize the money to help EL students. The committee is formed by
parents, teachers, students, and staff who primarily support English
Language Learners (California Department of Education, English Learner
Advisory Committee, 2019). According to the California Department of
Education, the ELAC has specific responsibilities, which include:
1. Advising the principal and staff on programs and services for
English Language Learners and the School Site Council on the
development of the SPSA.
2. Assisting the school in the development of:
a. The school’s needs assessment.
b. Ways to make parents aware of the importance of regular
school attendance.
Future Direction
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Going forward, it would be important to explore the contemporary
challenges that English Language Learner students face at Mt. Diablo
High School. Future research can be done on agenda setting and the power
dynamics of the School Site Council. By attending School Site Council
meetings, as well as analyzing how past decisions have or have not made a
meaningful impact on the EL community, I believe one can influence a
change in the way policymakers propose solutions for existing challenges.
Secondly, future research should focus on the leadership, staff, parents,
and students who are involved in positions of power, and how they
communicate and advocate for the EL community.
Research shows that attending a school like Mt. Diablo High,
particularly with their student demographics, teacher turnover rate, and the
lack of unawareness on various resources for both students and parents,
may be feeding into the “subtractive school system,” (Valenzuela, 1999)
where uneducated Latinx students suffer the consequences of a racialized
and unequal education system.
References
A. Paul, C. (2011, February 3). Elementary and Secondary Education Act
of 1965. Retrieved March 29, 2019, from Social Welfare History
Project website:
https://socialwelfare.library.vcu.edu/programs/education/elementar
y-and-secondary-education-act-of-1965/
Abedi, J. (2004). The No Child Left behind Act and English Language
Learners: Assessment and Accountability Issues. Educational
Researcher, 33(1), 4–14. Retrieved from
https://www.jstor.org/stable/3699838
Alexander, L. (2015, December 10). S.1177 - 114th Congress (20152016): Every Student Succeeds Act [Webpage]. Retrieved March
24, 2019, from https://www.congress.gov/bill/114thcongress/senate-bill/1177
Anonymous. (2011, March 10). A Chronology of Federal Law and Policy
Impacting Language Minority Students [Text]. Retrieved March
24, 2019, from Colorín Colorado website:
http://www.colorincolorado.org/article/chronology-federal-lawand-policy-impacting-language-minority-students

116
Published by SJSU ScholarWorks, 2019

13

McNair Research Journal SJSU, Vol. 15 [2019], Art. 10

Callahan, R. M. (2005). Tracking and High School English Learners:
Limiting Opportunity to Learn. American Educational Research
Journal, 42(2), 305–328.
https://doi.org/10.3102/00028312042002305
Callahan, R. M., & Humphries, M. H. (2016). Undermatched? SchoolBased Linguistic Status, College Going, and the Immigrant
Advantage. American Educational Research Journal, 53(2), 263–
295. https://doi.org/10.3102/0002831215627857
Callahan, R., Wilkinson, L., Muller, C., & Frisco, M. (2009). ESL
Placement and Schools: Effects on Immigrant Achievement.
Educational Policy, 23(2), 355–384.
https://doi.org/10.1177/0895904807310034
College and Career-Ready Standards | U.S. Department of Education.
(n.d.). Retrieved March 24, 2019, from https://www.ed.gov/k12reforms/standards
Contreras, A. R., & Valverde, L. A. (1994). The Impact of Brown on the
Education of Latinos. The Journal of Negro Education, 63(3),
470–481. https://doi.org/10.2307/2967197
ELAC. (n.d.). Retrieved March 29, 2019, from Mt. Diablo High School
website:
https://mdhs.mdusd.org/pf4/cms2/view_page?d=x&group_id=153
0973351815&vdid=i31bg9w1wthb7tg
English Learner Advisory Committee - Compliance Monitoring. (n.d.).
Retrieved March 29, 2019, from California Dept of Education
website: https://www.cde.ca.gov/ta/cr/elac.asp
English Learner Students by Language by Grade - DataQuest (CA Dept of
Education). (n.d.). Retrieved March 29, 2019, from California Dept
of Education website:
https://dq.cde.ca.gov/dataquest/SpringData/StudentsByLanguage.a
spx?Level=School&TheYear=201617&SubGroup=All&ShortYear=1617&GenderGroup=B&CDSCo
de=07617540734566&RecordType=EL
Every Student Succeeds Act - Resources (CA Dept of Education). (n.d.).
Retrieved March 24, 2019, from California Dept of Education
website: https://www.cde.ca.gov/re/es/

117
https://scholarworks.sjsu.edu/mcnair/vol15/iss1/10
DOI: 10.31979/mrj.2019.1510

14

De Santos Quezada: English Language Minority Students and Education Policy: A Focus

Ferri, B. A., & Connor, D. J. (2005). In the Shadow of Brown: Special
Education and Overrepresentation of Students of Color. Remedial
and Special Education, 26(2), 93–100.
https://doi.org/10.1177/07419325050260020401
Gandara, P. (n.d.). Immigrant Students: Our Kids, Our Future. Retrieved
March 24, 2019, from Learning Policy Institute website:
https://learningpolicyinstitute.org/blog/immigrant-students-ourkids-our-future
Glavin, C. (2016, October 19). History of Every Student Succeeds Act |
K12 Academics. Retrieved March 24, 2019, from
https://www.k12academics.com/Federal%20Education%20Legisla
tion/Every%20Student%20Succeeds%20Act/history-everystudent-succeeds-act
Hill, L. (n.d.). K–12 Reforms and California’s English Learner
Achievement Gap. Retrieved June 11, 2018, from Public Policy
Institute of California website: http://www.ppic.org/publication/k12-reforms-and-californias-english-learner-achievement-gap/
lbreiseth. (2015, August 19). Federal Policy & ELLs: 1965 - 2015 [Text].
Retrieved March 24, 2019, from Colorín Colorado website:
http://www.colorincolorado.org/ell-basics/ell-policy-research/elllaws-regulations/no-child-left-behind-ells
lbreiseth. (2016, February 26). Every Student Succeeds Act (ESSA) and
English Language Learners [Text]. Retrieved March 24, 2019,
from Colorín Colorado website:
http://www.colorincolorado.org/ell-basics/ell-policy-research/elllaws-regulations/essa-ells
Mitchell, C. (n.d.). New Federal K-12 Law Fails to Address “Value of
Bilingualism,” ELL Scholars Say. Retrieved March 24, 2019, from
Education Week - Learning the Language website:
http://blogs.edweek.org/edweek/learning-thelanguage/2016/01/ell_scholars_say_essa_fails_to.html?cmp=SOCSHR-FB
Mt. Diablo High - Reports (CA Dept of Education). (n.d.). Retrieved
March 29, 2019, from
https://dq.cde.ca.gov/dataquest/DQReports.asp?CDSType=S&CD
SCode=07617540734566

118
Published by SJSU ScholarWorks, 2019

15

McNair Research Journal SJSU, Vol. 15 [2019], Art. 10

Portes, P. R., Salas, S., Baquedano-López, P., & Mellom, P. J. (2014).
U.S. Latinos and Education Policy: Research-Based Directions for
Change. Routledge.
Sampson, C. (2019). “The State Pulled a Fast One on Us”: A Critical
Policy Analysis of State-Level Policies Affecting English Learners
From District-Level Perspectives. Educational Policy, 33(1), 158–
180. https://doi.org/10.1177/0895904818807324
Santibañez, L., & Umansky, I. (n.d.). English Learners: Charting Their
Experiences and Mapping Their Futures in California Schools. 18.
School Profile: Mt. Diablo High (CA Dept of Education). (n.d.). Retrieved
July 22, 2018, from
https://www.cde.ca.gov/sdprofile/details.aspx?cds=076175407345
66
School Summary Data (CA Department of Education). (n.d.). Retrieved
March 29, 2019, from
https://dq.cde.ca.gov/dataquest/cbeds4.asp?cYear=201718&Enroll=on&PctEL=on&PctFEP=on&PctRe=on&cSelect=Mt.
%5EDiablo%5EHigh--Mt.%5EDiablo%5EUnif--07617540734566&cChoice=SchProf1
Site Council. (n.d.). Retrieved March 24, 2019, from https://mdhs-mdusdca.schoolloop.com/site
The Understood Team. (n.d.). The Difference Between ESSA and No
Child Left Behind. Retrieved March 24, 2019, from
https://www.understood.org/en/school-learning/your-childsrights/basics-about-childs-rights/the-difference-between-the-everystudent-succeeds-act-and-no-child-left-behind
Types of Educational Opportunities Discrimination. (2015, August 6).
Retrieved March 29, 2019, from The United States Department of
Justice website: https://www.justice.gov/crt/types-educationalopportunities-discrimination
Valenzuela, A. (1999). Subtractive Schooling: U.S. - Mexican Youth and
the Politics of Caring. Retrieved from
http://ebookcentral.proquest.com/lib/sjsu/detail.action?docID=340
8870
What is ESEA? (2015, April 8). Retrieved March 24, 2019, from ED.gov
Blog website: https://blog.ed.gov/2015/04/what-is-esea/

119
https://scholarworks.sjsu.edu/mcnair/vol15/iss1/10
DOI: 10.31979/mrj.2019.1510

16

De Santos Quezada: English Language Minority Students and Education Policy: A Focus

Wright, W. E. (2010, February 3). Landmark Court Rulings Regarding
English Language Learners [Text]. Retrieved March 24, 2019,
from Colorín Colorado website:
http://www.colorincolorado.org/article/landmark-court-rulingsregarding-english-language-learners
Zascavage, V. (2010). Elementary and Secondary Education Act. In
Encyclopedia of Educational Reform and Dissent (pp. 338–340).
https://doi.org/10.4135/9781412957403

120
Published by SJSU ScholarWorks, 2019

17

